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PPPPurpose of purpose of purpose of purpose of projectrojectrojectroject    

A recent concern for parents, teachers and practitioners has been that children are 
taught at the same level from the start of school when in actual fact they all develop at 
different stages. Adapting the school curriculum to suit children individually is not a 
feasible solution, therefore the alternative is to ensure that every child is ‘school ready’ 
and goes through a consistent transition process; of course there are exceptions for 
those with special educational needs (SENs).  
 

What does a School Ready Child look likeWhat does a School Ready Child look likeWhat does a School Ready Child look likeWhat does a School Ready Child look like????    

A child should... 
 

1. Have strong social skills  
2. Be able to cope emotionally when separated from parents  
3. Be relatively independent in their own personal care  
4. Have a curiosity about the world and a desire to learn.  
5. Be confident 
6. Be curious  

 

PAPAPAPACEY definition of School ReadyCEY definition of School ReadyCEY definition of School ReadyCEY definition of School Ready    

‘Having the social and emotional foundation skills to progress in speech, perception, 
ability to understand numbers and quantities, motor skills, attitude to work, 
concentration, memory and social conduct; having the ability to engage positively and 
without aggression with other children and the ability to respond appropriately to 
requests from teachers.’  
(http://www.pacey.org.uk/pdf/School%20Ready%20Report%20FINAL2.pdf) 
 

Ongoing issues / what is neededOngoing issues / what is neededOngoing issues / what is neededOngoing issues / what is needed    

• Lack of communication between parents and childcare providers  

• Cooperation between individuals, families and systems  

• Child has an enjoyable and positive experience  

• Transition between play based early learning and more formal classroom based 
teaching.  

• Encouraging child and adult play = more communication 
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Research from Allen report: School ready recommendationsResearch from Allen report: School ready recommendationsResearch from Allen report: School ready recommendationsResearch from Allen report: School ready recommendations    

The Government should take the existing policies in this field further to make sure that 
all children have the social and emotional capability to be ‘school ready’ at five, 
including:  
 

• A long-term plan to give all vulnerable first-time mothers who meet the criteria 
and want it, access to Family Nurse Partnerships.  

• Working up a national parenting campaign as part of the Big Society;  

• High-quality, benchmarked pre-school education for 2-, 3- and 4-year-olds as 
part of a 0–5 Foundation Stage; 

• A cross-party review to plan progress towards a quality paternity and maternity 
settlement; and  

• A more coherent series of assessments for the 0–5s to detect and resolve 
social and emotional difficulties before they become intractable. 

 

Frank Fielding ReportFrank Fielding ReportFrank Fielding ReportFrank Fielding Report    

The Foundation Years – parents’ first engagement with public services in pregnancy is 

often through doctors and midwives. The health service is often seen as separate from 

education, however for a smooth transition through different ages of childhood this 

should not and cannot be the case. Parents should build up relationships with key 

workers; funding should be a part of this determining need. The parent should see 

their interactions with key workers as though they are part of one service, thus the 

support should be easily accessible. E.g. there should be a connection between 

services/key workers and welfare benefits available to parents.  

• ‘Many respondents believed that services must do much more to effectively 

engage parents who have traditionally been harder to reach.’ Most respondents 

regarded Children’s Centres as the most effective location to deliver a 

partnership network with parents.  

• To be ‘father-friendly’ (possibly portrayed through advertising)  

• Mentor programme for parents who are struggling to deal with the duties of 

parenthood. Trust was mentioned as a deterrent; suggestions that these 

services should be made apparent rather than forced upon parents.  

• In particular, childminders and childcare providers work better in partnership 

with parents in advantaged areas than in disadvantaged ones. This is a shift we 

are trying to eradicate. 
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Examples of pExamples of pExamples of pExamples of partnerships artnerships artnerships artnerships in UKin UKin UKin UK    Local Authorities: Local Authorities: Local Authorities: Local Authorities:     

Oxfordshire County CouncilOxfordshire County CouncilOxfordshire County CouncilOxfordshire County Council    

‘Oxfordshire County Council has a statutory responsibility to secure, so far as 

reasonably practicable, sufficient childcare provision to ensure that all children have 

access to high quality early years education that helps them reaches their potential.’ 

(Nursery Education Funding Agreement 2013 - 2015, p.1) 

 

Early years in Early years in Early years in Early years in KirkleesKirkleesKirkleesKirklees    

• Children centres serving as local hub for partnership working between 
providers, schools, parents and coordinators/consultants. 

• Transitional documentation to support providers 

• Information shared at networks. 

• Awareness raised during audit visits 
 
‘Planned transitional activities that address the differences children and families will 
experience are the central theme to a quality transition process’ (Margetts, K 2004). 
 
Transition activities give children and families opportunities to find out information 
about the new school and become familiar with new routines and people. The Kirklees 
transition research project discovered that parents are initially concerned about: 
 

a)  The practicalities of when their child would start and what they would need 
followed by: 
 

b) The importance of their child visiting the new school and getting to know the 
class teacher and other early years staff. 

 
Early years practitioners identified the main barriers to them providing a quality 
transition process as a lack of communication and information about each other. This 
can be rectified through thoughtful two-way liaison and the planning of transition 
activities. 
 
If transition is to be effective for children and parents it is essential to confirm that a 
registration/reservation has actually been made at the school the child will attend. It 
can be a very distressing experience if children are visiting a school that they are not 
going to attend. 
 
In school appeals decisions are usually made quickly, so it is necessary to handle the 
transition sensitively.  
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Transition activitiesTransition activitiesTransition activitiesTransition activities    

Orientation visits  
 

• Making sure the child is aware of the rules of the new setting to avoid missing 
out on learning opportunities, e.g. where to hang their coat or place their 
lunchbox.  
 

• Orientation visits to the new school with either parents/carers or the key person 
help to address the above. 
 

• Pre-school practitioners can take children through information about the school 
using photograph books provided by the school.  

 
New buildings also provide a challenge for small children coming from pre-school 
settings. 
 

• In some school settings facilities may not be so easy to access, e.g. toilets 
might be located away from the classroom. 
 

• Outdoor settings will most likely be much larger. 
 

• There will be increased numbers of ‘bigger’ children that can be daunting for a 
young child. 
 

• Lunchtimes and snack times may have been earlier in their pre-school setting 
than in school. If a child is hungry this will affect their concentration level and 
mood until the adjustment is made. There is no need for settings to adopt the 
same routines but it is good for them to be aware of any issues a child may 
have.  

 

Shared eventsShared eventsShared eventsShared events    

Where good relationships have been established the pre-school and school could 
arrange a joint activity which includes the parents or carers, such as a picnic prior to 
the end of the term, children being invited to a puppet show or a fire engine visit that is 
occurring in the school. This does not have to be a large event and can occur at 
suitable intervals. This provides a more gradual approach to transition and the 
integration of relationships. 
 

Networking hNetworking hNetworking hNetworking hubsubsubsubs    

• There are some examples of good transitional networking practice which are 
now well established in parts of Kirklees. This model brings together 
practitioners from Private, Voluntary and Independent (PVI) feeder settings and 
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schools within a local area. Regular network meetings are held over the year as 
well as providing opportunities to visit the settings and schools as venues. 

 

• Childminders also link into these networks as they have a range of local 
knowledge to share. 

 

• These hubs are very effective and serve a number of purposes but are 
predominantly transitional focused. 

 

• The hub offers diverse opportunities to share and observe practice.  
 
Those that want to be part of the network must be proactive in making the first contact 
with a setting or school but the responsibility of transition is two-way.   
 

Information sharingInformation sharingInformation sharingInformation sharing    

The information provided in the Kirklees Transition Form is the minimal requirement at 
the point of transition. 
 
A key element of effective practice already adopted by many school early years 
practitioners is to make visits to the pre-school setting. This enables them to meet the 
children, and discuss formative evidence and children’s progress with the key person 
in order to provide an entry assessment picture to enable planned learning. During the 
visit friendship groups can also be considered. 
 
Similarly, home visiting is an equally valuable exercise, well worth the investment of 
time. 
 
Providing a quality transition process should not be underestimated for the impact it 
can have on a child’s learning and development. Completing a quality transition 
process takes time and thoughtful planning. For this to take place managers and 
headteachers need to support their key workers and early years staff and teachers.  
 
Having an agreed transition policy demonstrates effective shared practice. 
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Effective transitional practices 

a) Effective pre-school transition in practice - pre-schools and childminders 

 

• Identify a transition co-ordinator to liaise with schools  
 

• Share photographs of the local school and early years environment  
 

• Arrange visits to school for the pre-school children  
 

• Hold picnics for pre-school children to get used to packed lunches 
 

• Promoting self-service at lunchtime so children are used to making food 
choices which will support them if they have school lunches 
 

• Sharing books and stories about school 
 

• Encouraging children to develop independence when putting on their 
coats/shoes and with personal self-care 
 

• Create a book about the setting and send to the local school 
 

• Children can paint or make pictures that can be taken on a visit to the school to 
be displayed  
 

• Include props in role play – items of school uniform, lunch trays, lunch boxes 
and utensils  

 
Examples of good transitional processes 
 

i. Creating a song book with children 
 

Learning objective: Encourage children to talk and share their favourite songs at 
new school.  
 
Tools needed: Paper, pens, a song and rhyming picture books.  
 
Activity: Talk and share books with children. Compile a book of children’s 
favourite using photographs, children’s drawings and comments. The book will be 
shared with the schools the children are attending. 

 
ii. Holding a joint picnic  

 
Tools needed: Food, space and time to hold the picnic 
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Activity: Get children in reception to design and write picnic invitations to invite the 
local pre-school and childminders.  

 

b) Effective transitional processes in practice: Schools 

 

• Identify and select a transition co-ordinator to liaise with pre-school providers  
 

• Make visits to pre-school settings and / or home visits  
 

• During a visit to pre-school read a story with the children which can be read at 
the beginning of the term in school  
 

• Ensure that you have links with local childminders so children are not missed 
when sharing information with providers  
 

• Ask pre-school providers for details of routines so you can be aware of 
discontinuities between the two  
 

• Arrange a variety of opportunities for the child / parents to visit the school e.g. 
supported visits (pre-school practitioners)  
 

• Take pictures of the children during the visit and create a picture board of the 
new class when they start  
 

• Provide clear transition information for each pre-school provider so they are 
aware of what will happen at the beginning of the new term and they can 
then provide extra support for children and families  
 

• Provide parents with clear information about the settling in policy – half days to 
full days and the parent’s role on the first day  
 

• Share transitional information with the breakfast and/ or after school club if 
appropriate  
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CambridgeshireCambridgeshireCambridgeshireCambridgeshire    ----    BramptonBramptonBramptonBrampton    

An account from an early years provider in Brampton: April 2015, information supplied 
by Caroline Maryon, PACEY staff member. 
 
“In the last five years childcare providers in Brampton have tried to get recognition. In 
the interim they have made close links with two nursery/pre-school settings. 
 
“Childcare providers have been given the opportunity to take children along to the 

settings when the reception teachers were visiting. 

“Children’s names are added to the distribution list for the school newsletters and for 

parents who do not already have children in the school they have permission to pass 

these on. 

“With permission gained from Head teacher children attend a few assemblies each 

year during June and July with the children going through transition in to school. 

“A joint training programme has been put together and funded jointly by the nurseries 

and childminder. 

“One of the childminders is permitted to attend the school early at pick up time to set 

up a stand for a story telling session which all children can join after school.  

“Reception teachers and the Early Years specialist teacher asked if they could visit 

each of the settings to see the children in their own environment as well as doing the 

home visits. During these visits the childminders were able to pass the summary 

documents over and talk through them. The teachers sat on the floor with the children 

joining in the activities.” 
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PlymouthPlymouthPlymouthPlymouth    

Plymouth has an ‘Early Years Forum’ in place whose purpose is to offer continuing 
support for children from birth into school. It provides planned and monitored support 
across children’s services, working collaboratively with parents or carers and children.  
 

Early YEarly YEarly YEarly Years Forum members:ears Forum members:ears Forum members:ears Forum members:    

• Minute Taker (Plymouth Psychology Service) 

• Manager of PEYIS (ChIDS representative) 

• Senior Educational Psychologist (Early Years) 

• Representative from the Infant Mental Health Team 

• Representative from PEYIS – Inclusion Advisory Service (IAS) (Advisory 

• Teacher for Additional Needs) 

• Representative from the Early Years Service 

• Health visitor 

• SPOC Co-ordinator 

• Representation from Parent Partnership 

• Locality Inclusion Groups (LIGs) Co-ordinator 

• Representative from Children’s Centres 

• Representative from Children’s Social Care 
 

Transition process in to school from childcare settings in Plymouth:Transition process in to school from childcare settings in Plymouth:Transition process in to school from childcare settings in Plymouth:Transition process in to school from childcare settings in Plymouth:    

Fig.1  

  

  

Transition Plus 1 

Universal Transition 

Transition plus 2  

Transition plus 3  
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Plymouth currently has an Early Years Transition in place. The transition varies 

depending on the vulnerability of the child. Before any sensitive information is shared 

between child care settings and schools parents/carers must give their consent. If 

parents refused to give consent sensitive information will not be shared, however if the 

childcare setting feels a child will need further support, they can provide the school 

with this information without going in to detail of what the support need is. 

The Plymouth multi-agency threshold of need: 

a. Universal Transition: Level 1 Need Level  

This is a process for ALL children leaving childcare settings.  

All early years providers will complete the Plymouth Early Years transfer 
document. The document must be completed when a child has a change of 
childcare setting or enters school. The document must be completed within four 
weeks of child entering the new setting. Consent is also required for the document 
to be provided to the new setting. 

 

b. Transition Plus 1: Level 1/Level 2 Need Level  

This level is applicable to children who have a mild vulnerability.  
For children who are... 

o Less likely to settle  
o Have had a recent upset in the family e.g. parent’s divorce 
o Short term medical issue i.e. broken limb  

 
c. Transition Plus 2: Level 2  

 
This level is applicable to children who show a moderate level vulnerability.  

o A child who has been subject to Early Action or Action Plus and has an 
individual Education plan (IEP) 

o A child in care who could be highly sensitive to change 
o A child with long term medical needs. This transition may require 

additional planning and liaison which may involve a lead professional 
(Level 2/3)  
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Norfolk County CouncilNorfolk County CouncilNorfolk County CouncilNorfolk County Council    

(‘Transitions between settings, rooms and key people’ - Ideas for best practice: 
council report) 
 
Good transition practice uses knowledge of the child’s experiences within their family, 
encourages good relationships with parents and carers and offers support for 
continued learning at home. Transitions are of the highest quality when they are 
organised around the needs of the child 

 

What makes an effective transition process from childcare setting into school? What makes an effective transition process from childcare setting into school? What makes an effective transition process from childcare setting into school? What makes an effective transition process from childcare setting into school?     

Learning storiesLearning storiesLearning storiesLearning stories    

• Learning stories show a child’s interests, learning, development and progress 
through written observations and photos and make learning books easily 
accessible to parents, allowing them the opportunity to add to the learning 
book. This learning book can potentially be shared with the school the child will 
attend  

 

 
Fig2.  

 

Good transition for learning and development Good transition for learning and development Good transition for learning and development Good transition for learning and development     

• Observation and assessment is used to plan for each child’s learning and 
development. All those involved with the child share this information. 
Practitioners involved should have a good understanding of child development 
and appropriate next steps. 

 

• Childcare settings can organise displays, open sessions and workshops to help 
parents understand how young children learn and develop. These sessions will 
also help parents to enhance learning opportunities at home 
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Key peopleKey peopleKey peopleKey people    

The Key Person... 
 

• Takes responsibility for telling the parent or carer about events during the 
child’s day that have been of importance to the child.  
 

• Organises staff to allow Key People to be available at handover times to talk to 
parents. Managers can discuss with practitioners ways to develop supportive 
professional relationships with parents. 
 

Communication Communication Communication Communication     

• Setting managers monitor the effectiveness of daily or weekly communication 
between parents, child and different settings (where a child attends more than 
one setting on a regular basis). 
 

• Use a variety of methods to communicate between pre-school and families. For 
example, newsletters, open sessions, meetings, parents ‘boards, informal 
conversations, fundraising events and outings. 

 

• Keep photo diaries of activities and events to show parents what happens in a 
setting. Give parents and children opportunities to talk about the pictures. 

 

• Use home/setting books as an additional way of keeping in touch with parents. 
This is especially important for parents who are unable to come into the setting 
at the beginning and end of the session. 
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